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Alberta Regional Professional Development Consortia   
Letter of Acknowledgement

The Northwest Regional Learning Consortium, on  
behalf of the Alberta Regional Professional Development 
Consortia, is pleased to present the findings of this work 
to you after three years of collaboration, study, and 
action research with eight pilot school authorities.

The report reflects the intentional systemic work that is 
required to engage within communities to build  
capacity within their systems to meet the needs of all 
students through professional learning. 

Resources include video clips of districts sharing their 
journey – the challenges and the new promising 
practices – facilitation tools to create jurisdictional 
learning space and action plans, and an extensive digital 
resource base through Moodle and Google platforms 
used to bring relevant and appropriate materials into 
district classrooms. 

The guidance of Elders and wisdom keepers has been a 
key part of this journey as we work together to close the 
achievement gap of our Aboriginal learners.

We have designed an interactive website and guiding 
documents that will guide the users to resources 
and materials that empower educators to build their 
capacity, engage in learning, and create paths for  
success in their professional learning journey.   
Authentic voice and ways of knowing are represented 
through the four shared goals of Learning to Be, 
Learning to Know, Learning to Do, and Learning to 
Relate.

The recommendations ask us to continue to build 
the capacity of all our people through strong, 
healthy relationships, to model the attributes of an 
engaged thinker and ethical citizen while engaged 
in understanding and honouring First Nations, Metis, 
and Inuit perspectives, to build curriculum based on 
historical events and current contextual realities that 
impact our communities, and to build our teacher 
and educator capacity so that all Albertans will learn 
together. 
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The Essential Conditions: A Guide to Support 
Implementation helped to inform our work in hopes of 
creating a coherent and intentional effort to support 
educators.

We celebrate the completion of this phase of the work 
and I ask on behalf of everyone involved in the project 
that we continue to build on the knowledge and 
processes gained through this pilot action research and 
continue to build the systemic change required.

Sincerely,

Karen Egge, Executive Director 

September 30, 2016
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EXECUTIVE SUMMARY
The First Nations, Métis, and Inuit Professional Learning Project focuses on building capacity, engaging learners, 
and creating paths for success.

As educational institutions and organizations gain 
momentum in responding to the Calls to Action from the 
Truth and Reconciliation Commission (2015), this report 
can serve as resource for educators to modify and adapt 
to reflect regional perspectives in a provincial context of 
First Nations, Métis, and Inuit education. 

The original intent of the First Nations, Métis, and Inuit 
Professional Learning Project was to find a systemic 
means of designing and implementing professional 
learning opportunities that build educator capacity, 
engage learners, and create paths for success in creating 
relational space for Indigenous perspectives and content 
to all aspects of educational programming. 

This final report represents the collective experience 
and contributions of many educators and community 
members who have shared their knowledge, wisdom, 
and understandings so that we can continue to build 
paths toward reconciliation through education. 

This report is organized into four sections. Additionally, 
a number of First Nations, Métis, and Inuit Professional 

Learning Project resources can be found on an engaging 
website at  www.fnmiprofessionallearning.ca. This  
website is designed to provide users with a myriad of 
educational supports for designing and facilitating 
professional learning opportunities, as well as for 
selecting and implementing curricular materials.

Section One provides a quick overview and summary of 
the project goals. Major findings from the project include 
observations that professional learning is most effective 
when it is designed to:

• Provide an opportunity to increase self- 
 awareness, allow for personal growth,  
 and follow a strength-based approach of  
 engagement

• Provide an opportunity for educators to  
 engage in experiential activities with peers and  
 Indigenous community members and when  
 there is the relational space for critical  
 reflection on pedagogy

www.fnmiprofessionallearning.ca
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• Empower educators to reflect an in-depth  
 understanding of foundational knowledge of  
 First Nations, Métis, and Inuit in their  
 educational programming

• Allow for opportunities for educators to  
 connect with spaces and places where they  
 can build healthy relationships with regional  
 Indigenous community members

Section Two includes an in-depth look at the 
major findings, recommended actions, as well as 
considerations for the future for various stakeholder 
groups. As the momentum increases for the call for 
professional learning in Indigenous education, this 
section can serve to contribute to conversations related 
to the Teaching Quality Standard and the School Leader 
Standard.

For the three years that the project was underway, 
the pilot school authorities met for an annual Spring 
Gathering. The first year, there were 23 educators from 
four pilot school authorities and in the second year, 
there were 53 educators from six school authorities. 
For the final Spring Gathering, there were over 150 
educators from across the province representing diverse 
educational communities and sectors. 

Section Three captures the experiences of the eight pilot 
school authorities, specifically, their key findings as well 
as their turning points, critical moments and catalyst 
events. This section includes a link to the video of each 
of the school authority’s final presentation at Spring 
Gathering.

Section Four engages the reader through the six-
step process of designing professional learning using 
the tools and resources developed throughout the 
Provincial First Nations, Métis, and Inuit Professional 
Learning Project. The tools are embedded in the report 
and additional guides are included in the appendix. The 
process and tools in this section have been designed 
for scale and can be used by an individual educator, a 
cohort, a professional learning community, a school, or 
an entire school authority.

Resources developed for  
the First Nations, Metis, and  
Inuit Professional Learning  
Project can be found on an  
engaging website at    
www.fnmiprofessionallearning.ca.

This final report for the First 
Nations, Metis, and Inuit 
Professional Learning Project 
represents the collective experience and 
contributions of many educators and 
community members who have shared their 
knowledge, wisdom, and understandings so 
that we can continue to build paths toward 
reconciliation through education.

http://www.
fnmiprofessionallearning.ca
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 PROFESSIONAL LEARNING PROJECT
The First Nations, Métis, and Inuit Professional Learning Project focuses on building capacity, engaging learners, 
and creating paths for success.

1

Project Background 

The First Nations, Métis, and Inuit Professional Learning 
Project calls for educators across the province to take 
actions to develop their understanding of creating 
relational spaces for First Nations, Métis, and Inuit 
perspectives and content in educational programming.

The First Nations, Métis, and Inuit Professional Learning 
Project is guided by action research where the focus is 
on designing professional learning opportunities in the 
following three areas. 

The first is building capacity of educators within an 
educational community in order to create a pedagogical 
shift to include First Nations, Métis, and Inuit content 
and perspectives into all aspects of educational 
programming. 

The second area of focus is on engaging learners, where 
professional learning opportunities are designed to 
include the large scope and diversity of educators 
within a community. 

The third focus of the action research is on creating 
paths for success, where educators are demonstrating 
understanding and achievement in the project’s four 
goals of Learning to Be, Learning to Know, Learning 
to Do, and Learning to Relate. These four goals were 
inspired by the UNESCO Pillars of Education and are 
expressed in a way that honours Indigenous ways of 
knowing.
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Currently, success in First Nations, Métis, and Inuit 
education is fundamentally measured by high school 
graduation rates for self-identified Indigenous students. 
Focusing on the achievement gap reflects the notion 
that the problem lies with the self-identified First 
Nations, Métis, and Inuit students when the underlying 
issue is the educator capacity to create a relational 
space to bring Indigenous perspectives and content to 
all aspects of educational programming. The deficit lies 
within the realm of educator and system capacity, not 
with an identified demographic of students.

Using an inquiry-based design has allowed for regional 
perspectives to be heard within a provincial context. 
Each of the project goals also has a guiding inquiry 
question to encourage participants to engage in critical 
thinking about the professional learning.

Through the design of the reporting in this professional 
learning project, participants are contributing to a 
qualitative narrative approach to identifying success 
and achievement in professional growth. This has 
been a fundamental feature of the project, with the 
intention to create alignment in the goals of professional 
learning and the means that educators have to report 
achievement and share wise practices with one another.

FInally, the architecture of the project follows an 
Understanding by Design model (Wiggins and McTighe, 
2005). Using this model has provided guidance to ensure 
professional learning activities are not a “one-time” 
session, but rather, a part of a larger focus on building 
capacity in Indigenous education.

The most significant impact has 
been the influence on ensuring 
the project follows a strength-
based approach in relation to 
Indigenous education.

The project research and design has been informed 
by Dr. Allan Luke’s extensive research in Indigenous 
education. The most significant impact of his work has 
been the influence on ensuring the project follows a 
strength-based approach, as opposed to deficit-model 
thinking, in relation to Indigenous education.
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The Professional Learning Project Goals

The First Nations, Métis, and Inuit Professional Learning Project is focused on four goals. These goals 

empower educators to achieve success in:

Learning to Be, by developing wise practices in engaging First Nations, Métis, and Inuit community members in 

educational programming.

Learning to Know, by developing foundational knowledge and reflecting insightful understanding of historical 

events and current contextual realities.

Learning to Do, by delivering curricular programming that acknowledges and honours the rich diversity of 

Indigenous ways of knowing and doing.

Learning to Relate, by designing educational spaces that acknowledge and honour First Nations, Inuit, and 

Métis people, culture, language, and community.
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Learning to Be provides 
resources, tools, and templates to 
reflect on the things you do that 

define who you are as an educator 
in your educational community.

Learning to Know provides 
resources, tools, and templates 

to develop foundational 
knowledge and reflect insightful 

understanding of historical events 
and current contextual realities.

The Professional Learning Project Website

The First Nations, Métis, and Inuit Professional Learning website was developed as a means to share resources, tools, 

templates, and professional learning supports that were identified and developed through the collaborative work of 

the project. The website was designed to shift the focus to implementation of the project’s four goals and provide a 

comprehensive collection of resources that reflect regional perspectives in a provincial context of First Nations, Métis, 

and Inuit education. It is designed to support districts, schools, cohorts, communities of practice, individual teachers, 

instructional leaders, and professional development consultants.

The First Nations, Métis, and Inuit Professional Learning website is organized into five pages. The home landing 

page establishes the context and purpose of the website and guides educators in its use. Foundational resources, 

weblinks, and other sources of information are provided to introduce educators to processes used for First Nations, 

Métis, and Inuit professional learning. 

The four pillar pages – Learning to Be, Learning to Know, Learning to Do, and Learning to Relate – encourage 

educators to self-assess their knowledge and skills and provide galleries of resources that are aligned with the goal 

of building capacity in Indigenous education as well as learning outcomes in Alberta programs of studies.

© Solange Lalonde 

 © Solange Lalonde 

http://www.fnmiprofessionallearning.ca/learning-to-be/
http://www.fnmiprofessionallearning.ca/learning-to-know/
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Professional Learning Website: www.fnmiprofessionallearning.ca

Learning to Do provides 
resources, tools, and templates 

to empower educators with 
resources and tools and engage in 
professional learning to support 

curricular programming.

Learning to Relate provides 
resources, tools, and templates 

to foster a sense of belonging by 
creating spaces and places that 
acknowledge and honour First 

Nations, Inuit, and Métis people.

The Process Resources page provides tools and templates that guide educators through a professional learning 

process that meets the goals of the four pillars and culminates in the design and implementation of a professional 

learning plan. 

Some of these tools and supports are provided in Section 4: Process for Designing Professional Learning of this 

final report. They map out a six-step process for designing a professional learning plan, based on an Understanding 

by Design model. The goals, understandings, essential questions, desired results, and evidence in the professional 

learning plan are integrated throughout the First Nations, Métis, and Inuit Professional Learning website. 

 © Solange Lalonde 

 © Solange Lalonde 

http://www.fnmiprofessionallearning.ca
http://www.fnmiprofessionallearning.ca/learning-to-do/
http://www.fnmiprofessionallearning.ca/learning-to-relate/
http://www.fnmiprofessionallearning.ca/process-resources/
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 MAJOR FINDINGS AND RECOMMENDED 
ACTIONS
Recommended actions are intended to inspire, incite, and provide ideas for educators to consider in their own  
professional learning  journey.

2

This section of the report includes a wholistic snapshot 
of the major findings and recommended actions. In 
the spirit of approaching professional learning from 
a strength-based approach, the following section 
is intended to inspire, incite, and provide ideas for 
educators to consider in their own professional learning 
journey.

The First Nations, Métis, and Inuit Professional Learning 
Project has been a collective endeavour in navigating 
what success looks like and what support looks like in 
finding ways to include First Nations, Métis, and Inuit 
perspectives and content in all aspects of educational 
programming. 

Over the past three years, there has been a remarkable 
turning point in the call for supports and resources 
that facilitate a deeper understanding of Indigenous 
education. 

This final report has been designed to serve as a resource 
so the rich conversations that began with eight pilot 
school authorities can continue and the dialogue can 
expand to include educators and community members 
across the province.

Findings from Pilot School Authorities

The pilot school authority’s final reports provided 
insights into each district’s implementation approaches, 
wise practices, and impact of their participation in the 
First Nations, Métis, and Inuit Professional Learning 
Project. Their observations reinforce findings from the 
project that indicate that professional learning is most 
effective when it is designed to: 

• Provide opportunities to increase self-awareness, 
allow for personal growth, and follow a strength-
based approach of engagement
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• Provide opportunities for educators to engage in 
experiential activities with peers and Indigenous 
community members and when there is the 
relational space for critical reflection on pedagogy

• Empower educators to reflect an in-depth 
understanding of foundational knowledge of 
First Nations, Métis, and Inuit in their educational 
programming

• Allow for opportunities for educators to connect 
with spaces and places where they can build healthy 
relationships with regional Indigenous community 
members

A number of practices and approaches experienced 
by the eight pilot school jurisdictions were shared 
in their final reports. These full reports are provided 
in the Appendix: Final Reports from Pilot School 
Authorities. This appendix is also available on  
www.fnmiprofessionallearning.ca. 

Strategic Approaches 

Pilot school authorities emphasized the importance of a 
strategic plan and foundational structures that support 
professional learning. 

Wolf Creek School Division indicated the importance of a 
framework to support district initiatives, and highlighted 
the effectiveness of the professional learning project 
in providing this framework. Through the framework, 
foundational structures established a base for successful 
implementation of First Nations, Métis, and Inuit 
professional learning. 

These structures included integration of First Nations, 
Métis, and Inuit professional learning into yearly strategic 
planning, an aligned calendar model that supported 
time to collaboratively plan for professional learning, and 
a coordinator position to support students and families 
and provide support to educators by building educator 
capacity. 

Holy Spirit Catholic Regional Division also indicated the 
importance of strategic implementation approaches, 
making the decision to fully engage one school in the 
pilot so they could focus their resources in one area and 
ensure “buy-in” as they worked through the professional 
learning process. 

Additional structures provided in Holy Spirit Catholic 
Regional Division involved the establishment of 
collaborative planning time, including two-day cycles 
during which teachers explored resources, learned from 
the First Nations, Métis, and Inuit Support Worker, and 
worked on lesson/unit plans to integrate First Nations, 
Métis, and Inuit content. Staff weaved the work of 
this project into other professional learning days and 
school events, including staff retreats, student field 
trips, student learning projects and assemblies, and 
First Nations, Métis, and Inuit family gatherings and 
celebrations.  

Rocky View School Division created a First Nations, Métis, 
and Inuit focused community of practice through their 
online professional learning calendar, that was open to 
all educators including senior divisional administrators 
and school administration. A full-day session was 
facilitated by a Blood Tribe Elder, and the learning 
journey of participating staff was captured using a 
Google+ environment. 

Rocky View School Division identified a United Way 
funded support staff position called the First Nations, 
Métis, and Inuit Connector, through which most of the 
district’s invitations and strong connections with the 
on-reserve community have been bridged through the 
relationships developed through the Connector. 

The impact of successful  
implementation, by increasing 
both awareness of issues and 
willingness to ask questions 
and try new things, was a  
commitment to continue the 
process and use their   
experiences to help others 
continue their learning   
journey.

http://www.fnmiprofessionallearning.ca
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Rocky View School Division has also identified a First 
Nations, Métis, and Inuit advocate in each school, to 
ensure teachings and perspectives are included within 
the school environment.

High Prairie School Division indicated that their 
participation in the professional learning project has 
fostered significant structural change in this jurisdiction 
toward targeted long-term support for First Nations, 
Métis, and Inuit student learning. Student success in 
their pilot school reinforced value for jurisdictional 
administrative restructuring and creation of a Divisional 
First Nations, Métis, and Inuit Coordinator position and 
a team of Success Coaches. They are developing and 
implementing a Strategic FNMI Improvement Plan that 
will target all jurisdiction schools. They will be ramping 
up collaborative engagement with all First Nations, 
Métis, and Inuit communities in the coming months and 
years.

Authentic Learning Experiences 

Some pilot school authorities highlighted the 
importance of authentic learning experiences for 
educators and students. Wolf Creek School Division 
found that contextual understandings of the needs of 
all learners, including First Nations, Métis, and Inuit, 
is a required base for effective implementation of a 
professional learning process. 

In Holy Spirit Catholic Regional Division, authentic 
learning opportunities were provided through field trips 
and a focused awareness on First Nations, Métis, and 
Inuit culture. Through conversations with a First Nations, 
Métis, and Inuit Support Worker who had attended 
residential school, many educators’ eyes were opened 
to the impact of residential schools; this changed many 
long-held beliefs. 

Calgary Catholic School District identified the impact 
of culturally appropriate projects that promoted 
their students’ lived experiences as increased student 
confidence and improved student attendance. Rocky 
View School Division also emphasized the importance 
of authentic experiences through their community of 
practice.

Assessing and Building Capacity 

Pilot school authorities also indicated the value of 
capacity assessment as an integral part of planning the 
direction for professional learning. Wolf Creek School 
Division assessed capacity using a Capacity Indicator 
Tool, one of the six steps of the First Nations, Métis, and 
Inuit professional learning process. Staff assessed areas 
of both strength and need.  

Holy Spirit Catholic Regional Division also initially 
assessed capacity across their district, identifying 
strengths in the project goal of Learning to Be, and 
areas that needed focus in the Learning to Know, 
Learning to Do, and Learning to Relate project goals. 
Edmonton Public Schools identified First Nations, Métis, 
and Inuit lead teachers in each school to build capacity 
around education and culture and work toward 
elimination of the achievement gap. High Prairie School 
Division indicated that capacity was built through 
increasing acceptance that First Nations, Métis, and 
Inuit students had specific, identified learning needs 
and that teachers’ understandings and appreciation of 
First Nations, Métis, and Inuit  were key to improving 
student learning outcomes. 

Educators often don’t know 
what they don’t know. For 
many they have not thought of 
another worldview other than 
the one they hold to be true. 
Understanding historical events 
and current contextual realities, 
which have impacted First 
Nations, Métis, and Inuit people, 
allow educators to recognize the 
effect this has had on student 
learning. When we come from a 
place of understanding, then we 
are more engaged in meeting 
the needs of all students.
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Collaborative Inquiry 

The value of the collaborative-based inquiry model 
developed through the First Nations, Métis, and Inuit 
Professional Learning project was indicated by pilot 
school authorities. Holy Spirit Catholic Regional Division 
had administrators assess capacity, using the essential 
questions for the four professional learning project 
goals, to form the basis of collaborative inquiry among 
educators in their own school as they considered the 
kinds of professional learning that educators needed in 
their school community. 

Rocky View School Division also emphasized the impact 
of collaborative inquiry for students and staff. Schools 
developed deep and meaningful peer relationships 
between two school authorities as they learned to work 
together, engaged local community members, learned 
about culture and history, learned the process of inquiry 
design, and developed technological skills. 

Collaboration

Edmonton Public Schools emphasized the importance 
of collaborative relationships to capacity building in 
this professional learning project, highlighting the 
commitment their First Nations, Métis, and Inuit team 
have to ongoing communication, participation, and 
engagement with the Edmonton Regional Learning 
Consortium, Edmonton Catholic Schools, the City of 
Edmonton, Elders, and community members across 
the province. High Prairie School Division emphasized 
collaboration as a key element of implementation and 
facilitated involvement of students with Indigenous 
artists, actors, and poets as well as with post-secondary 
opportunities. 

Chinook’s Edge School Division provided increased 
opportunities for collaboration between administrators, 
teachers, students, parents, community, and Elders, 
identifying their importance to building understandings 
of the cultural perspectives of Indigenous students. 

Elders

The pilot school authorities emphasized the importance 
of collaboration and engagement with Elders as a key 
learning, and critical to the success of the First Nations, 
Métis, and Inuit professional learning pilot project. 

Holy Spirit Catholic Regional Division identified two 
types of experiences that provided important turning 
points. The first involved family nights that emphasized 
the importance of family in student success and the 
second involved regular engagement of Elders. Wolf 
Creek School District emphasized the importance of 
their Elder program in providing a cultural connection 
for both students and educators.  

Rocky View School Division worked closely with their 
First Nations, Métis, and Inuit Learning Specialist and 
the First Nations, Métis, and Inuit Connector to engage 
Stoney Elders to be part of this project and lead the 
work. Guest educators, including Elders, drummers, 
dancers and artists, enhanced teaching and classroom 
learning. Edmonton Catholic Schools identified land-
based learning with community members and Elders 
and relationship building with professionals from other 
districts as part of the professional learning process. 

Chinook’s Edge School Division liaisons indicated more 
contact with Elders and knowledgeable people in the 
planning of Indigenous content and activities within 
their schools. Elders provided the cultural guidance 
necessary to further understandings, resulting in 
increased community involvement in school and district 
initiatives. 

To Holy Spirit Catholic Regional 
Division, it became clear that 
walking and learning together is 
critical. 



Alberta Regional Professional Development Consortia19 19

Resources

The important role of resources was referenced by the 
pilot school authorities. Rocky View School Division and 
Edmonton Catholic Schools identified the Blanket Game 
and Poverty Simulation, as well as district-based creation 
of edukits or artifact kits that emphasized authentic 
learning contexts and literacy.  

Chinook’s Edge School Division worked with new 
teacher mentorship groups and professional learning 
community groups to increase awareness of promising 
practices and resources that help them gain a deeper 
understanding of the First Nations, Metis and Inuit 
perspectives and present ideas for inclusion in cross-
curricular activities. Resources that were established 
through the professional learning project were used as a 
base. One of their pilot schools reported positive teacher 
feedback and student engagement. 

Some pilot school authorities established their own 
resource-based websites for teachers, students and 
parents, integrating resources identified through the 
professional learning project. 

The purpose of the Elder program 
is to create a sense of identity that 
equals a sense of belonging in 
schools for First Nations, Métis, and 
Inuit students within Wolf Creek 
Public Schools. Identity plays a 
vital role in developing healthy 
children who feel they belong to 
their school community, and are 
able to build resiliency skills in 
order to better handle adversity. 

It is equally important for non-
Aboriginal students to have an 
understanding both historically 
and culturally of First Nations, 
Métis, and Inuit students. This, 
in turn, creates a school climate 
that is respectful and accepting of 
other cultures. 

Major Findings and Recommended 
Actions

In the four charts that follow, a summary statement is 
followed by key actions that capture a critical analysis 
of the key findings, based on the review and analysis 
of the observations of the lead project facilitator. These 
observations serve as recommended actions and 
considerations for future professional learning.
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Learning to Be

Major Finding #1: Champion Recommended Actions

Across the province, educators champion the work of 
finding innovative ways to include First Nations, Métis, 
and Inuit perspectives and content in all aspects of 
educational programming. Their commitment is not 
contingent on a job title but rather, a commitment to 
learning that is reflective of the qualities and abilities 
closely connected to who they are. 

Professional learning is most effective when it is 
designed to provide opportunities to increase self-
awareness, allow for personal growth, and follow a 
strength-based approach to engagement.

• Make a personal decision and take  
 initiative to engage in professional learning

•  Understand the work of Indigenous  
 education as an ethical imperative

•  Recognize self as learner

• Reflect deeply and consider the impact  
 of new understandings on role as educators

•  Influence policy explicitly and implicitly

• Connect with community

• Openly share resources

• Advocate for the work

Learning to Know

Major Finding #2: Capacity Recommended Actions

Building educator capacity requires professional 
learning that not only provides opportunities to learn 
facts and information, but also allows time and space 
for reflection on how this knowledge informs an 
understanding of educational practices. 

Professional learning is most effective when it is 
designed to provide opportunities for educators 
to engage in experiential activities with peers and 
Indigenous community members and when there is a 
relational space for critical reflection on pedagogy.

• Start with building foundational knowledge

• Come to the table with some understanding

• Reflect on historical events to more  
 deeply understand current contextual  
 realities and the impact on teaching and  
 learning

• Understand community

• Honour the Truth and Reconciliation 
 Commission (TRC) Calls to Action (2015),  
 the TRC Principles of Reconciliation, and  
 the United Nations Declaration on the  
 Rights of Indigenous Peoples
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Learning to Do

Major Finding #3: Collaboration Recommended Actions

Curricular programming that includes First Nations, 
Métis, and Inuit perspectives and content requires 
conversation and consultation with regional 
Indigenous community members, educational 
leadership, and peers. 

Professional learning is most effective when it is 
designed to empower educators to reflect an in-
depth understanding of foundational knowledge 
of First Nations, Métis, and Inuit in their educational 
programming.

• Reach out to connect and collaborate  
 with educational community members

• Ensure there is time and space to learn,  
 modify, and adapt educational programming

• Explore ways to access the knowledge and  
 wisdom that is in the community

• Use a coaching model to explore goals, a  
 vision of success, and the supports required

• Initiate school-wide and system-wide  
 professional learning activities

• Fund and provide financial support for  
 professional learning

• Make professional learning integral not  
 an add-on

Learning to Relate

Major Finding #4: Community Engagement Recommended Actions

Creating relational spaces for educational 
programming requires community engagement, 
in which the process of teaching and learning 
is immersed in First Nations, Métis, and Inuit 
perspectives and content. 

Professional learning is most effective when it is 
designed to allow for opportunities for educators 
to connect with spaces and places where they can 
build healthy relationships with regional Indigenous 
community members.

• Collaborate with preservice teaching  
 programs

• Consider the regional perspective within  
 the provincial context

• Reach out to the community for wisdom and  
 guidance

• Understand protocols

• Seek Indigenous staff with ties to the  
 community

• Be mindful of the student voice

• Participate in land-based learning with  
 regional community members

• Understand that systemic change is not  
 going to happen in isolation and advocate  
 for community engagement
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Considerations for the Future 

There are a number of first steps and actions to that any 
educator can consider. These steps and actions include:

• Begining meetings and presentations with an   
 acknowledgement of the Treaty Territory and   
 the traditional homeland of the Métis Nation

• Displaying Treaty Territory flags and a Métis flag in  
 public areas

• Participating in regional Indigenous community  
 events

• Critically assessing educational artifacts and   
 resources to ensure they appropriately acknowledge,  
 honour, and reflect the diversity of First Nations,   
 Métis, and Inuit people

• Engaging in dialogue with regional Indigenous   
 community members to explore wise practices that  
 will empower educators in all aspects of educational  
 programming

The following considerations are relevant for various 
educational communities: 

1. Alberta Education

• Provide professional learning opportunities for   
 Alberta Education staff so they can best role-model  
 the competency of acquiring and applying   

 foundational knowledge of First Nations, Métis, and  
 Inuit.

• Communicate how each branch in the division   
 reflects First Nations, Métis, and Inuit perspectives  
 and content in their programming and    
 implementation.

• Consider joint projects with other ministries for   
 professional learning involving activities such as the  
 Brain Architecture Game and Poverty Simulation.

2. School Authority Leaders

• Collaborate with peers within local Treaty Areas or  
 Métis Regions to build school authority leader   
 capacity to acquire and apply foundational   
 knowledge of First Nations, Métis, and Inuit.

• Support the creation of advisory groups of regional  
 Indigenous community members.

• Create opportunities for staff to attend and   
 participate in professional learning opportunities  
 hosted by regional Indigenous community members.

3. School Leaders

• Participate in professional learning to build capacity.  

Professional learning is most 
effective when it is designed 
to provide opportunities  
to increase self-awareness, allow for 
personal growth, and follow a strength-
based approach  to engagement.

© Solange Lalonde 
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• Role-model the competency of acquiring and   
 applying foundational knowledge of First Nations,  
 Métis, and Inuit.

• Design spaces within the school that acknowledge  
 and honour the diversity of Indigenous peoples   
 and have resources within the school that reflect First  
 Nations, Métis, and Inuit content and perspectives.

• Consider opportunities to invite and gather regional  
 community members to the school.

4. Teachers

• Participate in professional learning to build   
 capacity in the competency of acquiring and   
 applying foundational knowledge of First Nations,  
 Métis, and Inuit.

• Connect with regional First Nations, Métis, and Inuit  
 community members and educational leadership on  
 appropriate curricular resources to use in educational  
 programming.

• Modify and adapt curricular programming to reflect  
 an understanding of Indigenous perspectives and  
 content.

5. Professional Learning Providers

• Participate in professional learning to build capacity  
 to role-model the competency of acquiring and   
 applying foundational knowledge of First Nations,  
 Métis, and Inuit.

• Design professional learning opportunities for   
 educators to collaborate with each other and to   
 have access to the wisdom and guidance of regional  
 Indigenous community members.

• Design professional learning opportunities that   
 address building foundational knowledge of   
 historical events and current contextual realities and  
 make these opportunities available to participants  
 from the field of education and from the community.

Spring Gathering Feedback and 
Recommendations for Moving Forward

At the final Spring Gathering, Dr. Marie Delorme, 
President of the Imagination Group, facilitated a world 
café activity where the pilot school authorities and 
their regional Indigenous community members had the 
opportunity to provide feedback and recommendations 
based on six different topics. 

Participants circulated until they had the opportunity 
to respond to each of the topics. During final circulation 
rounds, participants analyzed the feedback that was 
shared and summarized the key points for each topic. 
The following is a compilation of the most significant 
points and summary of recommendations by each topic.

Topic #1: Supporting Teachers

What do teachers need to build their personal capacity 
and how can they be supported?

1. Collaborative time

2. Mentorship

3. Willingness and desire

4. Professional development

5. Developing a level of competency

6. Relationship and connection

7. Lots of resources

Topic #2: Supporting School Leaders

What do school leaders need to build their personal 
capacity and how can school leaders support their 
educational communities?

1. Embed First Nations, Métis, and Inuit professional  
 learning so not an “add-on”

2. Professional  development focus:

 • History

 • Cultural teachings

 • Instructional strategies

 • Workshops
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Topic #3: Engaging Community

How can we best create opportunities for engagement 
between First Nations, Métis, and Inuit community  
members and educators?

1. Educators learning through on-site First   
 Nations cultural exchanges – authentic learning

2. Continue seeking advice/guidance from   
 Indigenous communities to ensure school   
 districts are heading in the right direction with   
 regards to learning

3. Continue funding this project and others like it

4. Going out to the community: feasts, parent teacher  
 interviews, listen to the kids, read with Elders

5. Stop and listen to the Elders

Topic #4: Sharing Tools to Empower

How can resources and tools be most effectively   
implemented?

1. The leadership all the way up… governance… school  
 board… needs to be educated about the   
 importance, focus, and process

2. Let those who know show – opportunities to share  
 resources and what is working – don’t reinvent the  
 wheel

3. Allocation of money and accountability of First   
 Nations, Métis, and Inuit targeted funding   
 coordination to be efficient and effective

4. Access to resources:

 • Elders

 • Curriculum

 • Champions

 • Time

 • Student voice

Topic #5: Discussing Wise Practices to Build Capacity

How do we continue the conversations about wise 
practices on creating space in education for First 
Nations, Métis, and Inuit perspectives and content?

1. Student-up development

2. Relationship and understanding builds discussion  
 and action for all

3. Traditions and language should be for all

4. Local development and growth – guide provincial

5. Accessibility for all through variety

6. Elder Advisory at the Board level, district level

7. First Nations, Métis, and Inuit knowledge can be   
 permeated in curriculum and outcomes

8. Whole child learning

9. Whole integration of First Nations, Métis, and   
 Inuit (all areas)

Topic #6: Building Collaborative Relationships

How do we best create collaborative relationships 
amongst educators, educational stakeholders, and 
community members?

1. Trust

2. Time

3. Relationship

4. Persistence

5. Learn protocols

6. Collaborate at all levels

7. Bring all stakeholders together

8. Involve students in building relationships

9. Avoid your own agenda

10.  Student voice

11.  Be brave, patient

12.  Humour
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 SPRING GATHERINGS   
A fundamental tenet of the Spring Gatherings has been to create a strength-based approach to sharing wise 
practices as a community of practice of provincial educators.

In the three years of field implementation of the First 
Nations, Métis, and Inuit Professional Learning Project, 
the pilot school authorities have participated in a 
Spring Gathering to share their significant learning 
experiences in engaging in the project work. The Spring 
Gatherings were designed to provide educators with 
the opportunity to qualitatively report achievements in 
building capacity to bring First Nations, Métis, and Inuit 
perspectives and content into educational programming. 
A fundamental tenet of the Spring Gatherings has 
been to create a strength-based approach to sharing 
wise practices as a community of practice of provincial 
educators.

The process of sharing significant learning experiences 
serves two purposes. One is the opportunity educators 
have to articulate the process they went through in their 
learning and honouring their narrative as a resource for 
other educators. The second is the opportunity to share 
the products of their learning and achievements to serve 
as templates for other educators to use in their own 
professional learning journey.

Spring Gathering Final Report 
Summary

At the final Spring Gathering in May 2016, Dr. Marie 
Delorme was contracted to compile and document 
information from each of the presentations by the 
pilot school authorities. The charts that follow provide 
a snapshot of her report. The link for a full video 
presentation from the Spring Gathering is listed below 
each school authority.

3

© Solange Lalonde 

http://imaginationgroup.ca/about/consulting-services/
http://imaginationgroup.ca/about/consulting-services/
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Wolf Creek School Division No. 72 Spring Gathering Summary

Turning Points, Critical Moments, and 
Catalyst Events

Key Findings

•  Elder Program to build common understanding 
from a cultural perspective

•  Built a strategic plan focused on the four 
guiding questions

•  Built a website connected to Moodle to provide 
teachers with access to resources

•  Used Rainbow Literacy: colour-coded kit

•  Created learning services in collaboration with 
teachers

•  Wolf Creek Public Schools seeking insights from 
students:

        • Physical: What does school belonging

        • Mental: What resources can support learning

       • Emotional: What they wish teachers 
          would understand

       • Spiritual: What is holding you back

•  More First Nations families are attending school 
activities and events

•  Task Force Cohort has built educator capacity

•  Learn about history and current reality of Maskwacis

•  Strategies to help relate to students and families

•  This cannot be done without collaboration with all 
stakeholders

•  Through Brain Architecture Game, teachers 
gained awareness around early childhood brain 
development

•  Staff turnovers are influencing educator capacity: 
important to increase depth of understanding

•  Wolf Creek feedback from students at Nitohtawin 
Gathering: Listen to me – engagement is continuing

•  Students have great ideas on how to meaningfully 
engage them in learning through culture

•  Our greatest learning opportunities come from our 
students

Full Presentation https://youtu.be/LpTuVgbdAfg

https://youtu.be/LpTuVgbdAfg
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Holy Spirit Roman Catholic Separate Regional Division No. 42 Spring Gathering 
Summary

Turning Points, Critical Moments, and 
Catalyst Events

Key Findings

• Recognized that walking and learning together 
is critical

• Organized family nights to celebrate successes 
and to emphasize importance of family in 
student success

• Engaging an Elder has helped educators and 
students to integrate First Nation knowledge, 
tradition, and culture into learning

• Providing ways for our students to learn through First 
Nation traditions and cultures

• Trusting relationships between educators and parents 
enable everyone to meet needs of the child

• Engaged and authentic learning for educators 
through field trips and focused awareness of First 
Nations, Métis, and Inuit culture

• Changing long held beliefs and opening educators’ 
eyes to the impacts of residential schools

• Both First Nation and non-First Nation children have 
benefitted from the learnings

Full Presentation https://youtu.be/D8_y-hrfQe8

https://youtu.be/D8_y-hrfQe8
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Calgary Catholic School District Spring Gathering Summary

Turning Points, Critical Moments, and 
Catalyst Events

Key Findings

•  Focusing on Cultural, Spiritual, Emotional, 
Academic and Wellness of Children

•  Established Fountas & Pinnell Literacy 
Program: Assessment, Groupings, Small Group 
Intervention

•  Cultural additions

        • Building a space to reflect the heritage 
           of all students

       • Developing a Treaty 7 recognition sign for    
          the front foyer

•  Students creating a welcome mural in the 
Nakoda language

•  Hands on Learning in: Wood working and Metal; 
and Food and Fashion focus on tradition and 
culture; engaging community members and 
elders in teaching about making regalia and 
food preparation

•  Focus on dispelling myths and engaging students in 
respecting each other

•  Many students were not eating breakfast which 
impacted negatively on their ability to focus on 
studying; addressing nutrition needs improved  
attendance

•  Reading, comprehension, and writing intervention 
program required addressing challenges in 
scheduling as well as meeting student needs: the 
impact is on all classes

•  First Nations, Métis, and Inuit history and culture 
does matter to students and makes them feel more 
welcome in the school

•  Student engagement in food and fashion: making 
regalia

•  Observable changes in students when engaged in 
cultural learnings such as making regalia and lifestyle 
food

Full Presentation https://youtu.be/NpnQplkxkjE

https://youtu.be/NpnQplkxkjE
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Rocky View School Division No. 41 Spring Gathering Summary

Turning Points, Critical Moments, and Catalyst 
Events

Key Findings

• Relationships

        • This work starts with collaborative, 
         respectful relationships

        • With communities

        • With cultural knowledge keepers

        • With post-secondary institutes

        • With the students

• Collaborative inquiry projects

        • Planning process for authentic inquiry

        • Learning stories video

        • Blogging and Google Apps

• Community of practice

        • Committee meeting – how can First 
           Nations, Métis, and Inuit teachings and 
           perspectives be infused into everyday 
           practice to benefit all students

        • Cultural competency workshop

        • Glenbow Museum – learning 
           authentically from Blackfoot subject 
           matter experts

•  Poverty Simulation/Brain Game

        • Building understanding of poverty with 
           educators

        • Impact of early stress on childhood brain 
           development

•  Responsive professional learning opportunities

        • Lunch and Learns

        • Self-directed professional development

        • Professional learning with the whole 
           school

•  This work is not always well received by educators, 
community, and families

•  Building capacity and finding innovative and 
meaningful way to bring First Nations, Métis, and 
Inuit learnings into the schools

•  Respect of First Nation protocols is critical

•  Building cultural capacity benefits everyone

•  The work cannot be done without the community, 
service providers, staff, school leaders, and Elders

Full Presentation https://youtu.be/4ruEXowbDs0

https://youtu.be/4ruEXowbDs0
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Edmonton Public School Board Spring Gathering Summary

Turning Points, Critical Moments, and 
Catalyst Events

Key Findings

•  Highland School is a prime example of what can 
be done with collaboration

•  Creating space in classrooms and professional 
learning environments where tough questions 
can be asked and thinking can be outside of the 
box

•  Teachable moment is found in acknowledging, 
engaging, and sharing First Nations, Métis, and 
Inuit territory, peoples, and culture

•  Reconciliation and utilizing calls to action 
engaging teachers and students – June 1st 
showcases their work

•  Schools are working hard to create a warm and 
welcoming environment

•  Foundational pieces: Strategic Goals, First Nations, 
Métis, and Inuit Education Guiding Document

•  Changing the conversation through staff orientation 
for all staff: teachers, administration, custodial

•  Project-based learning with Grade 5 and 6 students 
culminated in an evening to showcase projects: 
people in attendance, including parents, found it to 
be a powerful learning experience

•  Teaching moments are found in being respectful of 
culture and tradition

•  Important to reflect on what we have accomplished 
and what is yet to do – conversations and sharing the 
work that can be done are important

Full Presentation https://youtu.be/UHYPi0ctMjM

https://youtu.be/UHYPi0ctMjM
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Edmonton Catholic Schools Spring Gathering Summary

Turning Points, Critical Moments, and 
Catalyst Events

Key Findings

•  It all starts with building relationships; the 
journey started with the First Nations, Métis, 
and Inuit Training Camp two years ago

•  Shift with literacy – from beading to reading 
includes Aboriginal content

•  Learning Coach meeting – requesting a lead 
teacher at every site

• Blanket Exercise

•  Land based education for educators and 
students (e.g. Rocky Morin’s sweat lodge at 
Enoch)

•  Red Dress photograph project to build 
awareness of missing and murdered women

•  Program to support youth who are parents

•  Shift is taking knowing through to understanding to 
create an empathetic view for all students

•  The blanket exercise is the most powerful experience 
to shift from knowing to understanding

•  Empowering staff through professional development 
focused on outcomes in relation to residential 
schools and reconciliation

•  Professional development days are culturally 
appropriate

•  Data from one school’s shows reading increased three 
levels

•  Importance of tradition and ceremony

•  Elders’ guidance that reading will take students 
anywhere they want to go; education is the new 
buffalo

Full Presentation https://youtu.be/uECzJpxnxV4

https://youtu.be/uECzJpxnxV4


First Nations, Métis, and Inuit Professional Learning Project32

High Prairie School Division No. 48 Spring Gathering Summary

Turning Points, Critical Moments, 
and Catalyst Events

Key Findings

•  Putting the First Nations, Métis, and 
Inuit education gap on our radar

•  Artwork labelled in French, English, 
and Cree featured in the school and 
community

•  Integrating Aboriginal perspectives 
through an Aboriginal Culture Club

•  Building connections and collaboration through the arts

•  Replace shame about being Aboriginal with pride, confidence, 
and belonging

•  Youth do not want to be labelled as First Nations, Métis, and 
Inuit but as First Nations, Metis, or Inuit - respecting the 
individual

•  Students, for the first time in their lives, are claiming to be First 
Nations or Metis

•  Role models, like actor Rosanne Supernault, demonstrate 
that students can be popular and have fun without the use of 
substances

•  First Nations, Métis, and Inuit drop out rates and down and 
attendance is up (30 more days of attendance)

•  Increased awareness of educators and students

Full Presentation https://youtu.be/bEJ_Q1LcmB8

Chinook’s Edge School Division No. 73 Spring Gathering Summary

Turning Points, Critical Moments, and 
Catalyst Events

Key Findings

•  One-on-one interviews with teachers to 
understand needs

•  Development of Indigenous education 
resource-based website for teachers, 
students, and parents

•  Improving data gathering and tracking

•  Work resulted in educated instructors and engaged 
students

•  Teachers are appreciated in the thought process 
involved and using learning in their lessons

•  Schools are becoming more aware of cultural practices 
and protocols

•  Sustainable and efficient use of resources that build 
understanding

•  Learning at Ecole Deer Meadow was facilitated by 
student research into First Nations, Métis, and Inuit roots 
and the development of an art piece, smudging, and 
storytelling

Full Presentation https://youtu.be/0j9T3-YKrJM

https://youtu.be/bEJ_Q1LcmB8
https://youtu.be/0j9T3-YKrJM
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 PROCESS FOR DESIGNING PROFESSIONAL  
 LEARNING 
Professional learning is most effective when it is designed to provide opportunities for educators to engage in 
experiential activities with peers and Indigenous community members and when there is the relational space for 
critical reflection on pedagogy. 

Six-Step Process 

The six steps that follow map out a process for working 
with the Professional Learning Project resources and 
tools. 

The six-step process has been designed so it can serve 
an individual educator, a cohort, a school community, or 
used to plan professional learning for an entire school 
authority.

Step 1: What are the goals for engaging with the 
Professional Learning Project?

Step 2: What does success look like?

Step 3: Where are you starting from in your professional 
learning journey?

Step 4: In what areas are you able to provide 
mentorship? 

Step 5: What do you want to focus on in your 
professional learning  plan?

Step 6: What does your professional learning plan look  
like?

The resources and tools for the six-step professional 
learning process are followed by an overview of 
professional learning opportunities. 

4

© Solange Lalonde 
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Professional learning is most 
effective when it is designed 
to empower educators to reflect an 
in-depth understanding of foundational 
knowledge of First Nations, Métis, and Inuit 
in their educational programming.

Step 1

What are the goals for engaging with the Professional Learning Project?

•  Review the policies and guiding documents that guide professional learning in your educational community

•  Consider how the Professional Learning Project can support you in creating a relational space in your educational 

programming for First Nations, Métis, and Inuit perspectives and content

Resources

Planning Tool: Principles to Guide Education 

Reporting Tool

Professional Learning Plan

© Solange Lalonde 

https://docs.google.com/document/d/1QX5umX2yJnNcC2SfcYQxobSNy81Ht8YA69WLluWcG_o/edit
https://docs.google.com/document/d/1hsDBtPxlMsPeCaTOrhVmcu93ZYuGha3W-NI-2IBWSzQ/edit
https://docs.google.com/document/d/1CCWauSdotiB6koiONM0OyGHufQobQyVn-54gOa4la0c/edit
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Resource: Planning Tool

What systemic actions and strategies will contribute to building capacity, engaging learners, and 
creating paths for success?

As a planning tool, the Principles to Guide Education outlined in Inspiring Education can provide an opportunity for 

educators to engage in critical thinking as they consider, select, and plan their professional learning.

The guiding principles listed above are also used in the Reporting Tool to capture achievements in professional 

learning. The Reporting Tool serves as a qualitative means of gathering evidence of achievement and success in 

addressing the achievement gap through professional learning. 

Guiding Principles Considerations for Designing and Implementing Professional 
Learning Plans

Learner-centered How are the needs of adult learners being taken into consideration?

Shared Responsibility and 
Accountability

What are the expectations for shared responsibility? 

What are the measures for accountability?

Engaged Communities How can professional learning be designed to create collaborative 
partnerships?

Inclusive, Equitable Access What is in place to ensure all members of educational communities 
have access professional learning?

Responsive Flexible Approach How do the professional learning opportunities reflect regional needs 
in a provincial context?

Sustainable and Efficient Use of 
Resources

How are the professional learning processes and tools being captured 
to share with other educational communities?

Innovation to Promote and Strive for 
Excellence

What does creativity and innovation look like in professional learning? 

What does excellence mean within the educational community?
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Resource: Reporting Tool

What systemic actions and strategies will contribute to building capacity, engaging learners, and 
creating paths for success?

Principles to Guide Education

The Reporting Tool provides a qualitative means to report achievement in professional learning by sharing significant 

strategic pathways and key learnings. The Reporting Tool includes the process of planning and facilitating the 

professional learning as well as the products and templates created by educators. The Reporting Tool serves as an 

important means of communicating achievement as well as it demonstrates a roadmap of successful learning which 

other educators can follow.

Guiding Principles Professional Learning Achievements

Process of planning and facilitating 
the professional learning

Products and templates created 
that demonstrate achievement

Learner-centered

Shared Responsibility and 
Accountability

Engaged Communities

Inclusive, Equitable Access

Responsive Flexible 
Approach

Sustainable and Efficient 
Use of Resources

Innovation to Promote and 
Strive for Excellence
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Stage 1: Desired Results 

Established Goals Transfer Goals

1. Learning to Be

Educators incorporate and model the attributes 
of an engaged thinker and ethical citizen with an 
entrepreneurial spirit in creating a relational space to 
include First Nations, Métis, and Inuit perspectives and 
content in educational programming.

2. Learning to Know

Educators plan and deliver appropriate and engaging 
curriculum based on their understanding of historical 
events and current contextual realities that have 
impacted First Nations, Inuit, and Métis people and its 
effect on student learning.

3. Learning to Do

Educators build their capacity to acquire, connect, and 
understand the attributes, skills, and knowledge that 
contributes to effectively teaching First Nations, Métis, 
and Inuit content and perspectives to all students.

4. Learning to Relate

Educators enhance healthy relationships among all 
community members in order to relate and represent 
their cultural understanding of First Nations, Métis, 
and Inuit perspectives and content within community 
contexts.

1.  Educators will be able to independently use their 
learning to engage First Nations, Métis, and Inuit 
community members; build relationships; and 
modify and adapt programming to demonstrate 
an understanding and awareness of First Nations, 
Métis, and Inuit perspectives in educational 
programming.

2.  Educators will be able to independently use their 
learning to evaluate historical events and plan and 
deliver educational programming to demonstrate 
an understanding of the connections between past 
events and present effects on First Nations, Métis, 
and Inuit student learning.

3.  Educators will be able to independently use 
their learning to select appropriate resources 
and instructional strategies that reflect an 
understanding of First Nations, Métis, and Inuit 
perspectives and content in relation to their 
regional educational context.

4.  Educators will be able to independently use their 
learning to access and select resources to create 
educational programs that reflect a cultural 
understanding of First Nations, Métis, and Inuit 
communities and First Nations, Métis, and Inuit 
perspectives and content.

Professional Learning Plan
Based on an Understanding by Design™ (Wiggins and McTighe) Template

Resource: Professional Learning Plan
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Stage 1: Desired Results

Understandings

1. Learning to Be

Educators will understand that responding to the relationships created with First Nations, Métis, and Inuit 
community members enhances understanding and awareness of First Nations, Métis, and Inuit perspectives and 
content in educational programming.

2. Learning to Know

Educators will understand that historical events and current contextual realities have a significant impact on First 
Nations, Inuit, and Métis people and student learning.

3. Learning to Do

Educators will understand that lifelong learning, collaboration, and leadership skills developed through 
participating in professional learning opportunities builds educator capacity to effectively teach First Nations, Métis, 
and Inuit perspectives and content to all students.

4. Learning to Relate

Educators will understand creating relationships with the local First Nations, Métis, and Inuit communities enhances  
educational programming.

Essential Questions

1. Learning to Be

In the interest of building relationships with First Nations, Métis, and Inuit community members, educators will keep 
considering…

• How does what we do impact who we are?

2. Learning to Know

In the interest of understanding the impact of historical events and current contextual realities on First Nations, 
Métis, and Inuit people and its effect on student learning, educators will keep considering…

• How does knowing relate to understanding?

3. Learning to Do

In the pursuit of building capacity, educators will keep considering…

• How does empowering differ from delegating?

4. Learning to Relate

In the search for resources to enhance educational programming, educators will keep considering…

• How does where we learn influence how we learn?
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Stage 1: Desired Results 

Acquisition 

Educators will know: Educators will be skilled at: 

1. Learning to Be

Educators will know First Nations, Métis, and Inuit 
community members in their region and in the 
province.

2. Learning to Know

Educators will know significant historical events and 
current contextual realities that have an impact on First 
Nations, Métis, and Inuit people and student learning.

3. Learning to Do

Educators will know how professional learning 
opportunities can empower their educational 
programming decisions.

4. Learning to Relate

Educators will know how to collaborate with regional 
First Nations, Métis, and Inuit communities in 
developing their educational programs and designing 
their educational spaces.

•  Educators will be skilled at creating profound 
relationships with First Nations, Métis, and Inuit 
communities in their region.

•  Educators will be skilled at recalling and connecting 
significant historical events with present day issues 
in First Nations, Métis, and Inuit education.

•  Educators will be skilled at taking responsibility 
for lifelong learning that builds capacity for 
teaching First Nations, Métis, and Inuit content and 
perspectives for all students.

•  Educators will be skilled at creating educational 
programs and designing educational spaces that 
reflect their regional First Nations, Métis, and Inuit 
communities.
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Stage 2: Evidence 

Stage 2 Evidence: Learning to Be

Evaluative Criteria Assessment Evidence 

Educators will consider and evaluate their ability 
to be engaged thinkers and ethical citizens with 
an entrepreneurial spirit in their understanding 
and inclusion of First Nations, Métis, and 
Inuit perspectives and content, based on the 
following criteria:

• Thinking critically

• Using technology

• Problem solving

• Communicating

• Adapting to change

Attributes, Skills, and Knowledge

•  Educators can identify multiple viewpoints and they 
are able to articulate the evidence and reasoning that 
supports other perspectives.

•  Educators can use multiple strategies to acquire 
information from several electronic sources and they can 
use the acquired electronic information effectively in their 
teaching and learning.

•  Educators accurately and thoroughly describe relevant 
problems and opportunities and they explore and share 
creative solutions.

•  Educators actively promote effective interpersonal 
interaction and the expression of ideas and opinions in a 
way that is sensitive to the feelings and knowledge base 
of others.

•  Educators interpret information gathered in insightful 
ways and they employ creative and unique methods 
of synthesizing the information. Educators adapt to 
situations, engage openly with diverse cultures and 
languages.

Stage 2: Evidence 

Stage 2 Evidence: Learning to Know

Evaluative Criteria Assessment Evidence 

Educators will consider and evaluate their 
understanding of how historical events and 
current contextual realities inform their 
educational programming, based on the 
following criteria:

• Identify key events

• Draw and support conclusions

• Explain historical context

Attributes, Skills, and Knowledge

•  Educators accurately provide interpretations that illustrate 
insight to historical events and current contextual 
realities.

•  Educators thoroughly analyze historical events, draw 
insightful conclusions, and make perceptive assessments 
how to support student learning.

•  Educators analyze the issue with a clear sense of scope 
and context, fully considering pertinent political, 
economic, and social factors.
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Stage 2: Evidence 

Stage 2 Evidence: Learning to Do

Evaluative Criteria Assessment Evidence 

Educators will consider and evaluate their ability 
to teach First Nations, Métis, and Inuit content 
and perspectives to all students, based on the 
following criteria:

•  Participate in professional learning

•  Select appropriate resources and 
instructional strategies

•  Modify and adapt curricular planning

Attributes, Skills, and Knowledge

•  Educators participate in professional learning that 
contributes to effectively teaching First Nations, Métis, 
and Inuit content and perspectives to all students.

•  Educators, in consultation with their educational 
leadership, select appropriate resources and instructional 
strategies to support all students in First Nations, Métis, 
and Inuit education.

•  Educators modify and adapt their curricular programming 
to reflect an in-depth understanding of First Nations, 
Métis, and Inuit perspectives and content as it relates to 
their educational context.

Stage 2: Evidence 

Stage 2 Evidence: Learning to Relate

Evaluative Criteria Assessment Evidence 

Educators will consider and evaluate their ability 
to create educational programs that reflect a 
cultural understanding of First Nations, Métis, 
and Inuit communities, based on the following 
criteria:

•  Represent ideas and educational 
programming that embrace First Nations, 
Métis, and Inuit perspectives and content

•  Collaborate with educational community 
members

Attributes, Skills, and Knowledge

•  Educators perform a comprehensive assessment of 
resources before implementing them in curricular 
planning; educators review resources and consult First 
Nations, Métis, and Inuit communities in the process of 
selecting resources.

•  Educators demonstrate a strong determination in the 
pursuit of a deeper understanding of First Nations, Métis, 
and Inuit perspectives and content through collaboration 
by using a number of strategies to engage in consulting 
educational community members.
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Stage 3: Learning Activities

Stage 3 Learning Activities: Learning to Be

Learning Plan Activities: 

• 

• 

• 

• 

• 

Stage 3 Learning Activities: Learning to Know

Learning Plan Activities: 

• 

• 

• 

• 

• 

Stage 3 Learning Activities: Learning to Do

Learning Plan Activities: 

• 

• 

• 

• 

• 

Stage 3 Learning Activities: Learning to Relate

Learning Plan Activities: 

• 

• 

• 

• 

• 
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Step 2

What does success look like?

•  Explore the competencies associated with each of the project goals as well as the interrelated set of attributes, 

skills, and understandings

Resources

Indicators of Success Tool

https://docs.google.com/document/d/1lFzi_OvUzM7Z5pKqOPhlomZdWlnQYpkmtAnVAiVzhlM/edit
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Learning to Be

Competency Attributes, Skills, and Understandings

• Think critically •  Educators can identify multiple viewpoints and they 
are able to articulate the evidence and reasoning that 
supports other perspectives.

• Use technology •  Educators can use multiple strategies to acquire 
information from several electronic sources and they can 
use the acquired electronic information effectively.

• Problem solve •  Educators accurately and thoroughly describe relevant 
problems and opportunities and they explore and share 
creative solutions.

• Communicate •  Educators actively promote effective interpersonal 
interaction and the expression of ideas and opinions in a 
way that is sensitive to the feelings and knowledge base 
of others.

• Adapt to change •  Educators interpret information gathered in insightful 
ways and they employ creative and unique methods 
of synthesizing the information. Educators adapt to 
situations, engage openly with diverse cultures and 
languages.

Resource: Indicators of Success Tool

Educators can use the Indicators of success tool to review professional learning activities they have participated in as 

they relate to the goals of each of the four pillars. The tool provides a section to include the impact that professional 

learning had on student learning. By creating an inventory of professional learning, educators can use data to consider 

their areas of strength and areas of focus.

Learning to Be: How does what we do impact who we are? 

ESTABLISHED GOAL

Educators incorporate and model the attributes of an engaged thinker and ethical citizen with an entrepreneurial 
spirit in creating a relational space to include First Nations, Métis, and Inuit perspectives and content in educational  
programming.

TRANSFER GOAL

Educators will be able to independently use their learning to engage First Nations, Métis, and Inuit community 
stakeholders; build relationships; and modify and adapt programming to demonstrate an understanding and 
awareness of the issues related to First Nations, Métis, and Inuit perspectives in the curriculum.
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Learning to Be

Major Finding #1: Champion Recommended Actions

Across the province, educators champion the work of 
finding innovative ways to include First Nations, Métis, 
and Inuit perspectives and content in all aspects of 
educational programming. Their commitment is not 
contingent on a job title but rather, a commitment to 
learning that is reflective of the qualities and abilities 
closely connected to who they are. 

Professional learning is most effective when it is 
designed to provide opportunities to increase self-
awareness, allow for personal growth, and follow a 
strength-based approach to engagement.

• Make a personal decision and take  
 initiative to engage in professional learning

•  Understand the work of Indigenous  
 education as an ethical imperative

•  Recognize self as learner

• Reflect deeply and consider the impact  
 of new understandings on role as educators

•  Influence policy explicitly and implicitly

• Connect with community

• Openly share resources

• Advocate for the work

Sample Strategic Pathways

•  Participate in First Nations, Métis, and Inuit Advisory meetings to build relationships and share information

•  Meet with First Nations, Métis, and Inuit Lead Teachers and District Coordinators to build relationships and share 
information

•  Connect with support agencies that address the physical, emotional, mental, and spiritual needs of students

•  Establish relationships with First Nations, Métis, and Inuit community members

•  Participate in personal professional learning to stay informed of promising and accepted best practices

•  Create processes to effectively communicate with educational community members

•  Create products and resources to effectively communicate with educational community members

•  Develop strategies to contribute to building educator capacity in First Nations, Métis, and Inuit education

•  Collaborate with Alberta Education initiatives and programs
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Inventory of Strategic Pathways Impact on Student Learning

What are the professional learning activities 
you have already completed?

What was the impact of your professional 
learning on student learning?
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Learning to Know

Competency Attributes, Skills, and Understandings

• Identify key events •  Educators accurately provide interpretations that illustrate 
insight to historical events.

• Draw and support conclusions •  Educators thoroughly analyze historical events, examine 
relevant evidence, draw insightful conclusions, and make 
perceptive assessments.

• Explain historical contexts •  Educators analyze the issue with a clear sense of scope and 
context, fully considering pertinent political, economic, 
and social factors.

Learning to Know: How does knowing relate to understanding? 

ESTABLISHED GOAL

Educators plan and deliver appropriate and engaging curriculum based on their understanding of historical events 
and current contextual realities that have impacted First Nations, Inuit, and Métis people and its effect on student 
learning.

TRANSFER GOAL

Educators will be able to independently use their learning to evaluate historical events and plan and deliver 
curricular programming to demonstrate an understanding of the connections between past events and present 
effects on First Nations, Métis, and Inuit student learning.
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Sample Strategic Pathways

•  Attend professional learning opportunities that introduce resources such as the ARPDC Moodle, Our Way is a 
Valid Way Professional Educator Resource (WNCP), Walking Together Digital Resource

•  Seek new resources from regional educational institutions, museums, cultural centres

•  Review resources in consultation with First Nations, Métis, and Inuit communities

•  Share and disseminate information to professional learning communities regionally and provincially

•  Share insights on present day educational issues in relation to First Nations, Métis, and Inuit historical events

•  Participate in Brain Architecture Game and Poverty Simulation professional learning opportunities

Learning to Know

Major Finding #2: Capacity Recommended Actions

Building educator capacity requires professional 
learning that not only provides opportunities to learn 
facts and information, but also allows time and space 
for reflection on how this knowledge informs an 
understanding of educational practices. 

Professional learning is most effective when it is 
designed to provide opportunities for educators 
to engage in experiential activities with peers and 
Indigenous community members and when there is a 
relational space for critical reflection on pedagogy.

• Start with building foundational knowledge

• Come to the table with some understanding

• Reflect on historical events to more  
 deeply understand current contextual  
 realities and the impact on teaching and  
 learning

• Understand community

• Honour the Truth and Reconciliation 
 Commission (TRC) Calls to Action (2015),  
 the TRC Principles of Reconciliation, and  
 the United Nations Declaration on the  
 Rights of Indigenous Peoples
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Inventory of Strategic Pathways Impact on Student Learning

What are the professional learning activities 
you have already completed?

What was the impact of your professional 
learning on student learning?
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Learning to Do

Competency Attributes, Skills, and Understandings

• Participate in professional  learning •  Educators participate in professional learning that 
contributes to effectively teaching First Nations, Métis, and 
Inuit content and perspectives to all students.

• Select appropriate resources and 
instructional strategies

•  Educators, in consultation with their educational 
leadership, select appropriate resources and instructional 
strategies to support all students in First Nations, Métis, 
and Inuit education.

• Modify and adapt curricular planning •  Educators modify and adapt their curricular programming 
to reflect an in-depth understanding of First Nations, 
Métis, and Inuit perspectives and content as it relates to 
their educational contexts.

Learning to Do: How does empowering differ from delegating?

ESTABLISHED GOAL

Educators build their capacity to acquire, connect, and understand the attributes, skills, and knowledge that 
contributes to effectively teaching First Nations, Métis, and Inuit content and perspectives to all students. 

TRANSFER GOAL

Educators will be able to independently use their learning to connect insights to personal experiences in 
professional learning and use these understandings to contribute to effectively teaching students and First Nations, 
Métis, and Inuit perspectives and content.
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Sample Strategic Pathways

•  Create professional learning implementation plans for school authorities and teachers to follow that focus on 
student success and First Nations, Métis, and Inuit perspectives and content in the curriculum

•  Consult with educational community members to assess available professional learning opportunities

•  Create professional learning opportunities that directly align with school authority needs

•  Establish connections for educational stakeholders to work together on common goals

•  Share wise practices in professional development with educational community members

•  Problem solve to create accessible professional learning opportunities for teachers, principals, and school 
authority leaders 

•  Collaborate as a team to create and deliver effective and quality professional learning opportunities

Learning to Do

Major Finding #3: Collaboration Recommended Actions

Curricular programming that includes First Nations, 
Métis, and Inuit perspectives and content requires 
conversation and consultation with regional 
Indigenous community members, educational 
leadership, and peers. 

Professional learning is most effective when it is 
designed to empower educators to reflect an in-
depth understanding of foundational knowledge 
of First Nations, Métis, and Inuit in their educational 
programming.

• Reach out to connect and collaborate  
 with educational community members

• Ensure there is time and space to learn,  
 modify, and adapt educational programming

• Explore ways to access the knowledge and  
 wisdom that is in the community

• Use a coaching model to explore goals, a  
 vision of success, and the supports required

• Initiate school-wide and system-wide  
 professional learning activities

• Fund and provide financial support for  
 professional learning

• Make professional learning integral – not  
 an add-on
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Inventory of Strategic Pathways Impact on Student Learning

What are the professional learning activities 
you have already completed?

What was the impact of your professional 
learning on student learning?



Alberta Regional Professional Development Consortia53 53

Learning to Relate

Competency Attributes, Skills, and Understandings

•  Represent ideas and cultural programming 
that embrace First Nations, Métis, and Inuit 
perspectives and content

•  Educators perform a comprehensive assessment of 
resources before implementing them in curricular 
planning; educators review resources and consult First 
Nations, Métis, and Inuit communities in the process of 
selecting resources.

• Collaborate •  Educators demonstrate a strong determination in the 
pursuit of a deeper understanding of First Nations, Métis, 
and Inuit perspectives and content through collaboration, 
by using a number of strategies to engage in consulting 
educational stakeholders.

Learning to Relate: How does where we learn impact how we learn?

ESTABLISHED GOAL

Educators will enhance healthy relationships among all community members in order to relate and represent their 
cultural understanding of First Nations, Métis, and Inuit perspectives and content within community contexts. 

TRANSFER GOAL

Educators will be able to independently use their learning to access and select resources to create curricular 
programs that reflect a cultural understanding of First Nations, Métis, and Inuit communities and First Nations, 
Métis, and Inuit perspectives and content.
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Sample Strategic Pathways

•  Create professional learning strategies that inherently bring educational community members together

•  Provide opportunities for collaboration between educational community members

•  Use technology to assist in developing processes and products to build community

•  Develop a presence and connection between First Nations, Métis, and Inuit communities

•  Access and select resources that represent First Nations, Métis, and Inuit perspectives and content

•  Model promising and established best practices in teaching First Nations, Métis, and Inuit perspectives and 
content

•  Create curricular connections for teachers on First Nations, Métis, and Inuit perspectives and content areas

•  Create resources to share success stories and wise practices from educational communities

•  Share success stories from educational communities, including but not limited to, sharing through print, media, 
online resources

Learning to Relate

Major Finding #4: Community Engagement Recommended Actions

Creating relational spaces for educational 
programming requires community engagement, 
where the process of teaching and learning 
is immersed in First Nations, Métis, and Inuit 
perspectives and content. 

Professional learning is most effective when it is 
designed to allow for opportunities for educators 
to connect with spaces and places where they can 
build healthy relationships with regional Indigenous 
community members.

• Collaborate with preservice teaching  
 programs

• Consider the regional perspective within  
 the provincial context

• Reach out to the community for wisdom and  
 guidance

• Understand protocols

• Seek Indigenous staff with ties to the  
 community

• Be mindful of the student voice

• Participate in land-based learning with  
 regional community members

• Understand that systemic change is not  
 going to happen in isolation and advocate  
 for community engagement
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Inventory of Strategic Pathways Impact on Student Learning

What are the professional learning activities 
you have already completed?

What was the impact of your professional 
learning on student learning?
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Step 3

Where are you starting from in your professional learning journey?

•  Create an inventory of professional learning opportunities you have participated in as they relate to the project 

goals

•  Include the impact the professional learning had on student learning

Resources

Indicators of Success Tool 

Self-Assessment Tool

© Solange Lalonde 

https://docs.google.com/document/d/1lFzi_OvUzM7Z5pKqOPhlomZdWlnQYpkmtAnVAiVzhlM/edit
https://docs.google.com/document/d/1hqK8skLdWxGOihJLpJoSqC2hvCF4HBXo3YSuAOmS8G8/edit
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Resource: Indicators of Success Tool

Learning to Be

Educators incorporate and model the attributes of an engaged thinker and ethical citizen with an entrepreneurial 
spirit in the process of gaining a greater understanding and awareness of the issues related to First Nations, Métis, 
and Inuit perspectives and content in educational programming.

As a community member, I contribute to creating a relational space where learners are empowered to achieve 
success by…

•  Identifying alternative viewpoints and articulating the evidence and reasoning that supports other perspectives

•  Using multiple strategies to acquire information from several electronic sources and evaluating electronic 
information effectively

•  Accurately and thoroughly describing relevant obstacles and addressing these obstacles using creative solutions

•  Actively promoting effective interpersonal interaction and expressing ideas and opinions in a way that is 
sensitive to the feelings and knowledge base of others

Learning to Be

4 3 2 1

Usually Often Sometimes Rarely
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Learning to Be

Areas of Strength

Areas of Focus

Strategic Pathways for Success to Explore
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Learning to Know

Educators plan and deliver appropriate educational programming based on their understanding of historical events 
and current contextual realities that have impacted First Nations, Inuit, and Métis people and its effect on student 
learning.

As a community member, I contribute to creating a relational space where learners are empowered to achieve 
success by…

•  Accurately providing interpretations that illustrate insight to historical events and current contextual realities

•  Analyzing historical events and current contextual realities, examining relevant evidence, drawing insightful 
conclusions and making perceptive assessments

•  Analyzing the issue with a clear sense of scope and context, fully considering pertinent political, economic, and 
social factors

Learning to Know

4 3 2 1

Usually Often Sometimes Rarely
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Learning to Know

Areas of Strength

Areas of Focus

Strategic Pathways for Success to Explore
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Learning to Do

Educators participate in professional learning that builds their capacity to acquire, connect, and understand the 
attributes, skills, and knowledge that contribute to effectively teaching First Nations, Métis, and Inuit content and 
perspectives to all students.

As a community member, I contribute to creating a relational space where learners are empowered to achieve 
success by…

•  Participating in professional learning which contributes to effectively teaching First Nations, Métis, and Inuit 
content and perspectives to all students

•  Consulting with educational and community leadership to select appropriate resources and instructional 
strategies to support all students in First Nations, Métis, and Inuit education

•  Modifying and adapting curricular programming to reflect an in-depth understanding of First Nations, Métis, 
and Inuit perspectives and content from a regional perspective in a provincial context

Learning to Do

4 3 2 1

Usually Often Sometimes Rarely
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Learning to Do

Areas of Strength

Areas of Focus

Strategic Pathways for Success to Explore
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Learning to Relate

Educators enhance healthy relationships among all community members in order to explore and develop a deeper 
understanding of First Nations, Métis, and Inuit perspectives and content within community context. Educators will 
represent their cultural understanding in their educational programming.

As a community member, I contribute to creating a relational space where learners are empowered to achieve 
success by…

•  Reviewing resources and consult First Nations, Métis, and Inuit community in the process of selecting resources

•  Demonstrating a strong determination in the pursuit of a deeper understanding of First Nations, Métis, and Inuit 
perspectives and content through collaboration with First Nations, Métis, and Inuit communities

•  Using a number of strategies to engage with community members

Learning to Relate

4 3 2 1

Usually Often Sometimes Rarely
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Learning to Relate

Areas of Strength

Areas of Focus

Strategic Pathways for Success to Explore
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Step 4

In what areas are you able to provide mentorship?

•  Identify areas of strength in your professional learning that relate to areas you can provide mentorship, resources, 

and expertise in supporting other educators

Resources

Summary of Areas of Strength

© Solange Lalonde 

https://docs.google.com/document/d/1Zzaxr4IS6-rlnyAOanHZxiJ7lnVxrvV9gWB11q_fV74/edit
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Resource: Summary of Areas of Strength 

Learning to Be: How does what we do impact who we are?

Educators incorporate and model the attributes of an engaged thinker and ethical citizen with an 
entrepreneurial spirit in the process of gaining a greater understanding and awareness of the issues 
related to First Nations, Métis, and Inuit perspectives and content in educational programming.

Learning to Know: How does knowing relate to understanding?

Educators plan and deliver appropriate and engaging curriculum based on their 
understanding of historical events and current contextual realities which have impacted First 
Nations, Inuit, and Métis people and its effect on student learning.

Learning to Do: How does empowering differ from delegating?

Educators build their capacity to acquire, connect, and understand the attributes, skills, and 
knowledge that contributes to effectively teaching First Nations, Métis, and Inuit content and 
perspectives to all students.

Learning to Relate: How does where we learn impact how we learn?

Educators enhance healthy relationships among all community members in order to explore 
and develop a deeper understanding of First Nations, Métis, and Inuit perspectives and 
content within community contexts. 

4 3 2 1

Usually Often Sometimes Rarely

Learning to Be: How does what we do impact who we are?

Educators incorporate and model the attributes of an engaged thinker and ethical citizen with an entrepreneurial 
spirit in the process of gaining a greater understanding and awareness of the issues related to First Nations, Métis, 
and Inuit perspectives and content in educational programming.

Learning to Know: How does knowing relate to understanding?

Educators plan and deliver appropriate and engaging curriculum based on their understanding of historical events 
and current contextual realities that have impacted First Nations, Inuit, and Métis people and its effect on student 
learning.

Learning to Do: How does empowering differ from delegating?

Educators build their capacity to acquire, connect, and understand the attributes, skills, and knowledge that 
contributes to effectively teaching First Nations, Métis, and Inuit content and perspectives to all students.

Learning to Relate: How does where we learn impact how we learn?

Educators enhance healthy relationships among all community members in order to explore and develop a deeper 
understanding of First Nations, Métis, and Inuit perspectives and content within community contexts. 

4 3 2 1

Usually Often Sometimes Rarely

Summary of Areas of Strength and Sources for Mentorship Opportunities Goal
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Step 5

What do you want to focus on in your professional learning plan?

•  Identify key areas you want to focus on to build your capacity; these areas form the foundation for your 

professional learning plan

Resources

Summary of Areas of Focus

© Solange Lalonde 

https://docs.google.com/document/d/1UrAf59iRxLepVUqG3XJktN2v-PsCNH7Mou-kVs36klM/edit
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Resource: Summary of Areas of Focus 

Learning to Be: How does what we do impact who we are?

Educators incorporate and model the attributes of an engaged thinker and ethical citizen with an entrepreneurial 
spirit in the process of gaining a greater understanding and awareness of the issues related to First Nations, Métis, 
and Inuit perspectives and content in educational programming.

Learning to Know: How does knowing relate to understanding?

Educators plan and deliver appropriate and engaging curriculum based on their understanding of historical events 
and current contextual realities that have impacted First Nations, Inuit, and Métis people and its effect on student 
learning.

Learning to Do: How does empowering differ from delegating?

Educators build their capacity to acquire, connect, and understand the attributes, skills, and knowledge that 
contributes to effectively teaching First Nations, Métis, and Inuit content and perspectives to all students.

Learning to Relate: How does where we learn impact how we learn?

Educators enhance healthy relationships among all community members in order to explore and develop a deeper 
understanding of First Nations, Métis, and Inuit perspectives and content within community contexts. 

4 3 2 1

Usually Often Sometimes Rarely

Summary of Areas of Focus and Areas for Professional Learning 
Opportunities

Goal
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Step 6

What does your professional learning plan look like?

•  Design the professional learning plan, including the activities and resources you will need

•  Consider strategic pathways that have been identified as wise practices through the pilot phase of the professional 

learning project

Resources

Professional Learning Plan 

Learning Roadmap

© Solange Lalonde 

https://docs.google.com/document/d/1CCWauSdotiB6koiONM0OyGHufQobQyVn-54gOa4la0c/edit
https://docs.google.com/document/d/1Zv9IegI-YClbf4eDrP441tnl1GByA9TRvBOc_9BE7gA/edit
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Resource: Learning Roadmap

The Learning Roadmap is the collection of strategic pathways for learners to follow in order to:

• Build capacity: participate in professional learning activities including sessions and workshops to increase 

awareness of project goals

• Engage in learning: seek opportunities to engage in educational community conversations and activities

• Create paths for success: create resources and mentorship opportunities as a means to share learning forward with 

educational community members

In the landscape of professional learning, strategic pathways are formed when educators leave markers of their 

learning along the journey, signalling wise practices and significant findings. Consider the pathways for inspiration as 

you design the scope and sequence for implementation of your professional learning plan. 

Topic Learning to Be Learning to 
Know

Learning to Do Learning to 
Relate

Timeframe

1

2

3

4

Strategic Pathways 
to Consider

•  Review policies, 
3 year plans, 
professional 
learning plans

•  Create space 
for reflection; 
use portfolios, 
journals

•  Our Way is 
a Valid Way 
sessions

•  The Brain 
Architecture 
Game

•  The Blanket 
Activity

•  ARPDC First 
Nations, Métis, 
and Inuit 
Moodle Site

•  Land/site-based 
learning

•  Poverty 
Simulation

•  Engage with 
community 
members
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Professional Learning Opportunities 

Learning to Be

Learning to Be supports educators in moving towards 
developing wise practices in engaging with First Nations, 
Métis, and Inuit community members in educational 
programming. Professional learning opportunities in this 
goal are focused on creating space to bring First Nations, 
Métis, and Inuit perspectives and content to all aspects 
of educational programming. 

The resources in this Process for Designing Professional 
Learning section are useful in guiding educators to 
consider goals, take an inventory on what has already 
been done, identify areas of strength for future 
mentorship opportunities, and finally, outline areas of 
focus for creating a professional learning plan.

Resources for the Learning to Be goal include the 
following:

•  The Truth and Reconciliation Commission: Calls to 
Action

•  The Principles of Truth and Reconciliation

•  The United Nations Declaration of the Rights of 
Indigenous Peoples

•  The Teaching Quality Standard

•  The School Leadership Quality Standard

•  The School Authority Leadership Quality Standard

•  Essential Conditions: A Guide to Support   
Implementation

Professional learning is most 
effective when it is designed 
to provide opportunities  
for educators to connect with spaces 
and places where they can build healthy 
relationships with regional Indigenous 
community members.

© Solange Lalonde 

http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Calls_to_Action_English2.pdf
http://www.trc.ca/websites/trcinstitution/File/2015/Findings/Principles_2015_05_31_web_o.pdf
http://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf
http://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf
http://c.ymcdn.com/sites/www.albertaschoolcouncils.ca/resource/resmgr/PDFs/2016/Teaching_Quality_Standard_dr.pdf
http://c.ymcdn.com/sites/www.albertaschoolcouncils.ca/resource/resmgr/PDFs/2016/School_Leader_Standard_draft.pdf
http://essentialconditions.ca/
http://essentialconditions.ca/
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Learning to Know

Learning to Know supports educators in developing 
foundational knowledge of First Nations, Métis, and Inuit 
and reflecting insightful understanding of historical 
events and current contextual realities. Foundational 
documents for building capacity in understanding 
historical events and current contextual realities include:

•  Our Words Our Ways

•  Education is Our Buffalo

•  Walking Together Digital  Resource

Through the Professional Learning Project, the following 
professional learning resources have emerged as 
strategic pathways to further develop knowledge and 
understanding in the Learning to Know goal:

•  CBC’s 8th Fire

•  8th Fire Guide for Educators

•  Project of Heart Ebook

•  Legacy of Hope Foundation

•  Edu-Kits and Teacher Resources

•  Our Way is a Valid Way Educator Resource

•  Our Way is a Valid Way Educator Reflection Guide

•  ARPDC Our Way is a Valid Way Moodle website

•  Our Way is a Valid Way Facilitator Guide

•  The Brain Architecture Game

•  Brain Architecture Game Facilitator Guide

Learning to Do

Learning to Do supports educators in delivering 
curricular programming that acknowledges and honours 
the rich diversity of Indigenous ways of knowing and 
doing. 

A key resource that has been developed through 
the Professional Learning Project is the ARPDC First 
Nations, Métis, and Inuit Moodle site. There are over 
85 courses related to English/Language Arts, Math, 
Science, and Social Studies, with resources that include 
First Nations, Métis, or Inuit content and perspectives. 

These resources are intended to serve as options for 
educators to consider in their curricular programming. 
The overarching goal is for educators to connect with 
their regional First Nations, Métis, and Inuit communities 
for wisdom and guidance on appropriate resources 
to effectively teach First Nations, Métis, and Inuit 
perspectives and content to all students.

Using Moodle and Google documents allows educators 
the opportunity to copy the Moodle courses or Google 
documents into their regional school servers.

The following are resources to support educators in 
curricular programming: 

•  Directory for Grades 1-12 English/Language Arts, 
Math, Social Studies, and Science    

•  ARPDC First Nations, Métis, and Inuit Moodle 
website   

•  ARPDC First Nations,Métis, and Inuit Moodle Site 
Facilitator Guide 

•  Literacy Seed Kit (PDF)

•  Literacy Seed Kit (Each book listed separately on 
Empowering the Spirit website)

•  Forgotten: The Métis Residential School   
Experience Booklet 

•  Forgotten: The Métis Residential School Experience 
Workshop Guide 

•  Forgotten: The Métis Residential School  
Experience Exhibit website 

•  ARPDC Empowering The Spirit website

•  Aboriginal Studies 10/20/30 

•  Legacy of Hope Foundation

•  Edu-Kits and Teacher Resources 

•  Martin Aboriginal Education Initiative 

•  Promising Practices for Aboriginal Education 

•  University of Lethbridge FNMI Curriculum 
Collection 

•  Project of Heart

https://education.alberta.ca/media/563982/our-words-our-ways.pdf
https://www.teachers.ab.ca/SiteCollectionDocuments/ATA/Publications/Human-Rights-Issues/Education%20is%20Our%20Buffalo%20(PD-80-7).pdf
http://www.learnalberta.ca/content/aswt/
http://www.cbc.ca/8thfire/
https://media.curio.ca/filer_public/e5/c9/e5c95239-396c-4772-aee5-cf84389c7e00/8thfireguide.pdf
http://www.bctf.ca/HiddenHistory/
http://legacyofhope.ca/
http://legacyofhope.ca/education/
https://education.alberta.ca/media/563981/our-way-is-a-valid-way.pdf
https://education.alberta.ca/media/563981/our-way-is-a-valid-way.pdf
http://learning.arpdc.ab.ca/course/index.php?categoryid=170
https://docs.google.com/document/d/1XbdvDtSNZktmxRiiZJ_sC-W9Ku_85e_83zBJTN9uhT4/edit?usp=sharing
https://dev.thebrainarchitecturegame.com/
https://docs.google.com/document/d/1RygZ9OwU12H5B-SrA7NwERFYkBhekzNqNp5mEZEyyIo/edit
https://docs.google.com/document/d/1dqZZ94yajz5IrhCRSFfnSyP77JBN4C4VTrHPr-45Yr4/edit
https://docs.google.com/document/d/1dqZZ94yajz5IrhCRSFfnSyP77JBN4C4VTrHPr-45Yr4/edit
http://learning.arpdc.ab.ca/course/index.php?categoryid=7
http://learning.arpdc.ab.ca/course/index.php?categoryid=7
https://docs.google.com/document/d/1brjwrzU2tOWAMFSu_Uc_ysBSGEsXZ9e3hLtNmBuXZhI/edit?usp=sharing
https://docs.google.com/document/d/1brjwrzU2tOWAMFSu_Uc_ysBSGEsXZ9e3hLtNmBuXZhI/edit?usp=sharing
https://docs.google.com/a/epsb.ca/viewer?a=v&pid=sites&srcid=c2hhcmUuZXBzYi5jYXxmbm1pLWxpdGVyYWN5LXJlc291cmNlc3xneDo3YTg1MWFlZTcyNzUzODgx
http://empoweringthespirit.ca/literacy/literacy-seed-kit/
http://empoweringthespirit.ca/literacy/literacy-seed-kit/
http://staging.legacyofhope.ca/wp-content/uploads/2016/03/Forgotten-booklet_web.pdf
http://staging.legacyofhope.ca/wp-content/uploads/2016/03/Forgotten-booklet_web.pdf
http://staging.legacyofhope.ca/wp-content/uploads/2016/03/Forgotten-workshop-guide_web.pdf
http://staging.legacyofhope.ca/wp-content/uploads/2016/03/Forgotten-workshop-guide_web.pdf
http://forgottenmetis.ca/en
http://forgottenmetis.ca/en
http://empoweringthespirit.ca/
https://education.alberta.ca/media/563986/aboriginal-studies-10-20-30.pdf
http://legacyofhope.ca/
http://legacyofhope.ca/education/
http://www.themfi.ca/
http://www.themfi.ca/ppw-educational-resources
http://www.uleth.ca/education/resources/fnmi-collection
http://www.uleth.ca/education/resources/fnmi-collection
http://projectofheart.ca/


Alberta Regional Professional Development Consortia73 73

Learning to Relate 
Learning to Relate supports educators in designing 
educational spaces that acknowledge and honour First 
Nations, Inuit, and Métis people, culture, language, 
and community. Engaging with regional and provincial 
Indigenous community members is fundamental 
in moving forward in designing and implementing 
professional learning opportunities for educators and 
developing curricular resources for students.

•  Walking Together Digital Resource 

•  Moving Forward Implementing Collaborative 
Frameworks (PDF) 

•  ARPDC First Nations, Métis, and Inuit Professional 
Learning Opportunities 

•  ARPDC Empowering The Spirit website 

http://www.learnalberta.ca/content/aswt/
https://open.alberta.ca/dataset/0b20b5ca-f6a0-49d8-b28b-35d50a1fb422/resource/02912c39-3d8a-4f78-ba66-f7d1a8ded7e9/download/6643356-2011-01-moving-forward-implementing-FNMI.pdf
https://open.alberta.ca/dataset/0b20b5ca-f6a0-49d8-b28b-35d50a1fb422/resource/02912c39-3d8a-4f78-ba66-f7d1a8ded7e9/download/6643356-2011-01-moving-forward-implementing-FNMI.pdf
https://arpdc.ab.ca/index.php/en/arpdc-learning-opportunities
https://arpdc.ab.ca/index.php/en/arpdc-learning-opportunities
http://empoweringthespirit.ca/
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